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Abstract 
In this study, It was aimed to determine the views of academic staff working at education faculties of universities and specialists 
working at European Union Office, international relations office and Erasmus office on realizing a common European Higher 
Education Area. The participants’ views on general perceptions regarding Bologna Process, the effect of the process on Turkish 
higher education, its implementation in Turkish higher education institutions, educational programs, technical arrangements, 
arrangements related with mobility, quality assurance, its social effect and student participation together with the analysis if these 
views differ according to personal variables.  
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Introduction 
The role of higher education has gained importance together with scientific and technological developments and 
globalization trends in the world. A lot of specialists agree that European Union (EU) has a profound effect on the 
globalization process of higher education. Facilitating student and teacher mobility through common educational 
programs is the key to internalization.  
Europeanization of higher education is not just an ancient idea but also a must brought by globalization in order 
to make Europe to be politically, culturally and economically more powerful in the world. What is more, 
strengthening European dimension of university system is necessary in order to be powerful enough to compete with 
American and Australian universities (Thoben, 2002).   
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A common legal policy could not be determined for a long time in EU for higher education. Developing policies 
in the field of higher education which provides cultural, social, economic and personal development just limited 
with national efforts. As mentioned with the meeting held and the declarations signed after these meetings a 
common European higher education area is planned to be created. Even though there is not a binding agreement 
between the European governments, the EU is trying to increase its effectiveness in the field of higher education 
through defining common standards for higher education (Winkvist, 2005). One of the most essential steps to realize 
the aim is the start of Bologna Process. Bologna Process is an intergovernmental agreement which aims to improve 
international mobility (of student and academic staff etc.). The participant states wish to create an easily readable, 
transparent and comparable higher education area.      
Realizing European Higher Education Area (EHEA) is the core of Bologna Process. EU member states and the 
states that are trying to complete accession criteria to be members of EU are closely following the developments in 
Europe or in neighboring states in the field of higher education (Huisman and Van Der Wende, 2004). At Bologna 
meeting in 1999 it was decided by 29 participating countries that a common EHEA would be created by 2010. 
Turkey signed Bologna Declaration in 2001 and became one of the participants in the process. As of 2004-2005 
academic year all Turkish universities has started their activities to comply with the requirements of the process. 
With Bologna Process, Turkish universities have undergone a reform procedure and directed their practices to adapt 
themselves to EHEA (Sakınç, 2006, 364). This situation brings some questions into the minds such as; what kind of 
changes in higher education are anticipated within the scope of Bologna Process, what level these changes have 
been accomplished and how the academicians see the process. This study aimed to determine the views of 
academicians and university specialists on this issue.  
 
2. Method 
 
This is a survey type study. With this study the views of academicians who work at education faculties of 
Turkish universities and the views of specialists who work at EU offices, international relations offices or Erasmus 
offices regarding the creation of a common EHEA were aimed to find out. The study is a descriptive one 
determining the existing situation. Target population of the study comprised of academic staff working at education 
faculties of Bosporus, Erciyes, Marmara, METU, Uludağ and Yüzüncü Yıl universities and Educational Sciences 
Faculty of Ankara University; specialists working at European Union Office, international relations Office and 
Erasmus Office. The study group consisted of 308 academicians and 27 specialists working at the mentioned seven 
universities during 2008–2009 academic year. Below is the Table 1, which shows the total number of academicians 
and specialists working at the mentioned universities; the number of the scales distributed to the academicians and 
specialists and the number of the valid replies.     
Table 1. Target Population and Study Group 
 
Universities 
Number of 
Academic 
Staff 
Number of 
Applied 
Scales 
Number of 
Valid Replies 
and Percentage 
Number 
of 
Specialists 
Number of 
Applied 
Scales 
Number of 
Valid Replies 
and 
Percentage 
N % N % 
Ankara 160 63 41 65.07 4 4 4 100.00 
Bosporus 87 44 26 59.09 10 6 3 50.00 
Erciyes 58 34 29 85.29 9 6 3 50.00 
Marmara 238 136 53 38.97 5 5 3 60.00 
METU 286 134 58 43.28 13 10 8 80.00 
Uludağ 193 105 57 54.28 6 6 4 66.66 
YüzüncüYıl 107 68 44 64.70 2 2 2 100.00 
TOTAL 1129 584 308 52.74 49 39 27 69.23 
As seen in the Table 1, at seven universities within the scope of the study there are total 1129 academicians and 49 
specialists. In the study it was tried to get in touch with all the academicians and specialists who are informed about 
the process and volunteer to participate to the study no sample group was taken. The study group consisted of 584 
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academicians and 39 specialists who are informed about the process and ready to contribute to the study. 308 
replies from academicians were accepted as valid out of 584 distributed scales.  
 
2.1. Development of the Scale 
 
In order to determine the academicians’ and the specialists’ views on Bologna Process Common EHEA 
Evaluation Scale was developed. The first part of the scale contained statements related with personal variables, the 
second part contained nine subdimensions to determine the views concerning Bologna Process. The subscales in the 
second part of the study are as the following: General overview of Bologna Process (1); The effect of Bologna 
Process on Turkish higher education system (2); The implementation of Bologna Process at Turkish higher 
education institutions (3); Higher education programs within the scope of Bologna Process (4); Technical 
arrangements in Bologna Process (degree structures, ECTS, diploma supplement) (5); Arrangements regarding 
mobility (6); Providing quality assurance (7); Societal dimension of Bologna Process (8); Student participation (9). 
The scale had 54 statements at before pilot study. Testing the structural validity and reliability of the subscales, pilot 
group consisting of 136 academicians and specialists working at Abant İzzet Baysal, Akdeniz, Atatürk, Ege, Gazi, 
Hacettepe ve Selçuk universities replied the scale. Factor analysis was applied to the results obtained from pilot 
study. To determine the structural validity it was tried to find out if the subscales contained one or more factors 
using Principal Component Analysis. The appropriateness of the obtained data from the pilot study was analyzed 
through Kaiser-Meyer-Olkin (KMO) coefficient and Barlett Sphericity Test. In case KMO coefficient was found to 
be above .60 and Barlett test was meaningful, the data was regarded to be appropriate for factor analysis.                        
 
2.2. Data Analysis 
 
The data collected through the scale developed by the researcher analyzed with SPSS. In order to determine the 
views of the academicians and the specialists; frequency (f), percent (%), mean (Χ ) and standard deviation (ss) 
were used as descriptive statistics. To determine whether there were any differences between the views t-test, 
scheffe test and ANOVA were used according to the type of variable. Moreover, in order to define whether the 
specialists’ views differed according to personal variables nonparametric statistical methods were used. 
 
3. Findings 
According to the findings of the study, academicians saw the studies in order to create a common EHEA in a 
positive way. It was found out that academicians perceived Bologna Process positively in general, thought that the 
process would affect Turkish higher education system in a positive way; implementation of this process at Turkish 
higher education institutions was necessary; educational programs must be designed in accordance with common 
standards; technical arrangements done in the process like common degree structures, ECTS and diploma 
supplement would be useful; facilities offered within the scope of the process regarding mobility would improve 
international cooperation; defining common standards in order to provide quality assurance would help to develop 
institutional quality and social dimension of the process would affect the society positively; however, they think that 
student participation to the process could not reach the desired level.  
Academic staff’s gender variable did not affect their views; academic title and seniority variables affected their 
views slightly; variables like the institution they work, participation in a briefing session and participation in a 
working group on this issue affected their views considerably. That is to say, the academic staff working at 
universities giving education in a foreign language considered the idea of creating a common European higher 
education area less positively than the academic staff working at universities giving education in Turkish. Moreover, 
academic staff participating in a briefing session adopted the idea to create a common European area more than the 
ones who did not participate. Furthermore, academic staff participating in a working group on the issue considered 
the process more positively and supported the idea to create a common European higher education area more than 
the ones who did not participate in a working group.  
When the replies from the specialists analyzed, it might be noticed that the specialists considered the process 
positively similar to the academicians. The specialists participated to the study perceived the process in general 
positively; they thought that the process would affect Turkish higher education system positively; it must be 
implemented at Turkish higher education institutions; educational programs must be designed in accordance with 
common standards; technical arrangements done in the process would be useful; facilities offered within the scope of 
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the process regarding mobility would improve international cooperation; defining common standards in order to 
provide quality assurance would help to develop institutional quality and social dimension of the process would affect 
the society positively; however, student participation to the process was not enough. 
Specialists’ seniority did not affect their views, but participation to a working group differentiated the views of the 
specialists comparatively. No matter how long the seniority of the specialists, their views on the process looked 
similar. On the other hand, the specialists participated to a working group related to the process considered Bologna 
Process more positively and supported the idea to create a common EHEA more than the ones who did not 
participate.     
Significant differences were found between the views of specialists and academic staff at each dimension of the 
scale concerning the perceptions about creating a common EHEA except for one dimension. Both groups saw the 
process positively but the specialists considered it more positively and supportive about the process than the academic 
staff. Below is the comparison between the views of academicians and specialists on Bologna Process in Table 2.  
 
Table 2. Comparison between the views of Academicians and Specialists on Bologna Process 
 
Subdimensions Position n Χ  sd df T p 
(1) General overview of 
Bologna Process 
Academic. 308 3,58 ,63 
333 6,379 0,001 
Specialist 27 4,10 ,39 
(2) The effect of Bologna 
Process on Turkish higher 
education 
Academic. 308 3,90 ,79 
333 7,641 0,001 
Specialist 27 4,65 ,45 
(3) The implementation of 
Bologna Process at Turkish 
higher education institutions 
Academic. 308 3,56 ,88 
333 5,091 0,001 
Specialist 27 4,07 ,45 
(4) Higher education programs 
within the scope of Bologna 
Process 
Academic. 308 3,78 ,79 
333 4,005 0,001 
Specialist 27 4,19 ,48 
(5) Technical arrangements in 
Bologna Process 
Academic. 308 3,86 ,81 
333 5,818 0,001 
Specialist 27 4,47 ,49 
(6) Arrangements regarding 
mobility 
Academic. 308 4,01 ,82 
333 7,922 0,001 
Specialist 27 4,67 ,36 
(7) Providing quality assurance 
Academic. 308 3,65 ,96 
333 3,971 0,001 
Specialist 27 4,14 ,57 
(8) Societal dimension of 
Bologna Process 
Academic. 308 3,61 ,79 
333 4,565 0,001 
Specialist 27 4,12 ,48 
(9) Student participation 
Academic. 308 1,92 ,91 
333 1,058 0,297 
Specialist 27 2,06 ,68 
 
Examining the table comparing the views of the academicians and specialists on Bologna Process, meaningful 
differences could easily be seen between the views. Both sides considered the process positively, but it might be 
noticed that the specialists approached the idea to create a common EHEA more positively than the academicians. 
According to t-test results, there were meaningful differences between the views of the academicians and the 
specialists except for one subdimension; that is, student participation. This might be resulted from academicians 
evaluating the issue more critical than the specialists, additionally it might be resulted from specialists’ being more 
involved in the studies related with the process.  
 
4. Discussion 
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To sum up, the academicians and specialists participated in the study considered the efforts to create EHEA 
positively. But when we consider the results of the study the specialists seemed more supportive about the process. 
There are recent studies on this issue which support the findings. For instance, Gornitzka and Langfelt (2005), found 
out in their study which aimed defining attitudes of the academicians towards Bologna Process that academicians 
saw the process positively. The academicians also stated that Bologna Process pointed out essential problems about 
higher education and it would influence the higher education systems positively but the process would require much 
effort to achieve.    
Similarly Egorov and Sokhova (2006), found out in their study which was carried out in order to introduce the 
views of the academicians in Slomensk (Russia) about the basic implementations of Bologna Process that 
academicians considered technical implementations related with process positively except for degree structures. 
Academicians thought two tier degree structure as undergraduate and graduate less positively than other technical 
implementations done in accordance with the scope of the process.   
In another study by Teichler (2004), it was tried to put forward the influence of mobility programs. The result of 
the study showed that the students believed that the time they spent abroad for education is useful for them. 
According to the results, students expected mobility programs would contribute them academically and culturally. 
They also thought that studying abroad would help them to improve their foreign language skills.  
Furthermore, the studies carried out by Kuruüzüm, Asilkan and Çizel (2005) and Persson (2003) found out 
similar findings to the findings of our study related with student participation. In both studies, it was emphasized 
that even though legal arrangements existed student participation at higher education institutions were restricted and 
it could not reach the desired level.     
This study reflected the views of academicians from education faculties and specialists from seven Turkish 
universities. It might be recommended that a more comprehensive study could be done at other Turkish universities 
to show the views of academicians from differing faculties or international studies could be done to reflect the 
influence of the process. Such studies would be helpful to see whether the academicians form diverse faculties of 
countries hold the similar views.    
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